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MILL HILL SCHOOL CURRICULUM POLICY 

SEPTEMBER 2016 
 

This policy sets out the main features of the School’s curriculum and is supported by the School’s various 

plans and schemes of work. The policy is available to parents, prospective parents and others through the 

School website and is available in hard copy upon request to the School Office. In addition, the policy may 

be inspected at any point in the School day in the School Office. 

Mill Hill School aims to provide excellence in education and to support all of its pupils in the passage 

from childhood towards adulthood. At the same time, it seeks to develop in every pupil self-

discipline, responsibility, spiritual and moral values, leading to the highest possible standards of 

behaviour, consideration for others, pride in oneself and in one’s achievements. The academic 

curriculum provided by the School plays a key role in helping us to meet these aims, and we seek 

to offer a broad, flexible and forward-looking curriculum which encourages among pupils 

intellectual curiosity, sound learning and a spirit of enquiry in the pursuit of academic excellence. 

 

The overall aims of the curriculum are to: 
 

 give pupils experience in linguistic, mathematical, scientific, technological, human and social, 

physical, and aesthetic and creative education; 

 ensure that all pupils have the opportunity to learn and make progress 

 provide subject matter appropriate for the ages and aptitudes of pupils, including those 
pupils with a statement of educational need; 

 enable pupils to acquire skills in speaking and listening, literacy and numeracy; 

 provide any pupils who may attend the School who have a statement of educational need 
or a learning difficulty or disability education which meets their requirements; 

 provide a programme of personal, social and health education which reflects the School’s 

aims and ethos and which includes adequate preparation of pupils for the opportunities, 

responsibilities and experiences of adult life, according to the themes of: 

o health and wellbeing 

o relationships 

o living in the wider world (including economic wellbeing and career education) 

 provide appropriate guidance and information for pupils on subject choices, higher 
education and careers information and guidance; 

 for pupils above compulsory school age provide a programme of activities which offers a 

wide range and which is appropriate to pupils’ needs 
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Provision for Pupils with Special Educational Needs and/or Disabilities 

The School is committed to allowing equality of access and opportunity to all pupils, regardless of 

their background, ability and any particular individual difficulties or disabilities which they may 

experience. The Learning Support Department plays a key role in this work, seeking to identify, 

through screening and ongoing monitoring, the particular needs of individual pupils and putting in 

place strategies (and, where necessary, additional assistance) designed to help them fulfil their 

potential. Pupils who have a Special Educational Need or Disability may have their curriculum 

modified to take account of their particular needs, as appropriate. Such decisions are made by the 

Deputy Head (Academic) in consultation with the pupil and his/her parents/guardian and 

Housemaster/mistress and on the advice of the Head of Learning Support. Where a pupil has a 

statement of special educational need, the requirements of the statement are closely followed in 

order to ensure that the School provides an effective and accessible educational experience. For 

pupils with a learning difficulty and/or disability an individual Pupil Profile is made available to assist 

with provision inside and outside the classroom. The progress of all pupils on the School’s Learning 

Support Register is regularly reviewed and support is amended as appropriate. 

 

Personal, Social, Health, Religious Education (PSHRE) 

The School runs a PSHRE programme which is designed to complement the academic curriculum 

and adequate preparation of pupils for the opportunities, responsibilities and experiences of adult 

life, according to the themes of: 

 

 health and wellbeing 

 relationships 

 living in the wider world (including economic wellbeing and career education) 

 

A modular programme runs in all year-groups in the School. Further details of the PSHRE courses 

are set out below and in the detailed PSHRE schemes of work.  

 

Careers Guidance 

Through the tutor system, presentations and information evenings, pupils are helped to make the 

best possible choices of GCSE/IGCSE, AS and A level courses. They are similarly helped to make 

the best and most appropriate higher education choices and in the Sixth Form they are assisted in 

this by visits to universities and colleges as well as by presentations, workshops and information 

evenings. Careers Education is also included within the School’s PSHRE programme and specific 

Careers Education units are provided in the Fourth Form, Remove and Lower Sixth. 

 

The School has an active Careers Department which provides information and advice on possible 

future career paths. It is based in the Piper Library, where a wide range of careers-related 

information and guidance is available. Careers interviews are arranged for pupils in the Fifth Form 

and in the Lower Sixth, and also on request through the Head of Careers or the Assistant Head 

(Academic) for pupils in other year groups. 

 

English as an Additional Language (EAL) 

For pupils whose first language is not English, additional support is provided, as appropriate, by the 

EAL Department. This provides class or individual tuition, as appropriate, in the four core areas of 

reading, writing, speaking and listening in order to allow non-native speakers of English fully to 

access the curriculum, to prepare them for appropriate EAL examinations, to exploit their 

academic abilities and to enjoy all of the social and cultural aspects of life at the School. In some 

individual cases, pupils who require EAL support follow a modified curriculum in order to 

accommodate this. For some pupils extra, individual, EAL tuition in addition to class lessons is 

needed. This is arranged through the EAL Department, in consultation with parents and guardians. 
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In the Fourth Form EAL lessons are provided to those pupils who need it, usually in place of 

French/German/Spanish. If it is appropriate for an EAL pupil to take one of these three modern 

languages, special arrangements are made for their EAL lessons. 

 

In the Remove and Fifth Form EAL lessons are provided to those pupils who need it, usually in 

place of the core Modern Language. Pupils are prepared for IGCSE English as a Second Language 

and are also supported in developing the English language skills they need to use in their other 

subjects. The most advanced pupils are prepared for the IELTS examination during the Fifth Form, 

allowing them to follow four mainstream courses in the Lower Sixth. 

 

In the Sixth Form EAL lessons prepare pupils for the IELTS examination and also provide language 

support for their work in their Lower Sixth courses. Most EAL pupils take three, rather than four, 

mainstream academic courses in the Lower Sixth in order to give them the time in which to study 

English for IELTS testing. Some of them also sit public examinations in their own language (if 

available). 

 

In the Upper Sixth most EAL pupils take three taught A2 courses (as other pupils). At the end of 

the year some also sit the A2 examination in their own language (if available), thereby achieving 

four A level examination results. Guidance is given to pupils so that their exam entry strategy is 

one which maximises their chances of meeting their university offers. 

 

Organisation of the Curriculum 

The academic curriculum at Mill Hill is divided into three stages: the Fourth Form (Year 9); the 

Remove and Fifth Form (Years 10-11); and the Sixth Form (Years 12-13). Details of these are set 

out on the following pages. 

 

The Fourth Form Curriculum 

Pupils entering the School in the Fourth Form come from a variety of educational backgrounds, 
although the majority come from preparatory schools. The Fourth Form curriculum has three 

principal aims. The first is to consolidate what has been learned in the previous two years, to 

ensure that all pupils are at or above a common minimum standard across all of their subjects, in 

preparation for the start of their GCSE/IGCSE courses in the Remove year. The second is to enable 

pupils to experience as wide a range of subjects as possible in the Fourth Form year, so that they 

are able to make informed choices for their GCSE/IGCSE option subjects. The third is to maintain 

pace and progression as pupils prepare for the start of GCSE/IGCSE courses. 
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The structure of the Fourth Form curriculum is as follows: 

 

Core subjects, 
through to 

GCSE 

English, Maths, Science (Biology, Chemistry and Physics, taught as 
separate subjects). French (or English as an Additional Language, 

where appropriate) is compulsory; either French or Spanish is 

pursued in Remove and Fifth Form as a core subject. 

Other subjects, 

taken by all 
pupils 

Art and Design, Design Technology, Drama, Geography, History, 

Music, Personal Social and Health Education, Physical Education, 
Religious Studies and a second Modern Language (German or 

Spanish). 

Latin 
The most able Latinists are able to continue their study of Latin, in 

addition to their other subjects. 

Games All pupils have a session of Games each week, in addition to PE  

 

The period allocation for each subject is set out in the Fourth Form Curriculum Guide. 

 

The second Modern Language studied is either German or Spanish; pupils are able to express a 

preference with reasons, and places are allocated in accordance with the preferences and reasons 

given, taking into account availability of spaces in each language. Pupils who speak English as an 

Additional Language are assessed for their ability in English on entry to the School and their 

curriculum is adapted to suit their needs and abilities. English as an Additional Language is taught 

to those pupils who need it and usually replaces the lessons in French/German/Spanish. 

 
In some subjects (including Maths and Sciences) the GCSE course is started in the second term of 

the Fourth Form; in the other subjects the GCSE/IGCSE courses are started at the beginning of 

the Remove. 

 

The Fourth Form PSHE programme is modular and includes: citizenship and respecting equality, 

relationships and sex education, emotional wellbeing and mental health, physical health and 

wellbeing and online safety. Pupils rotate through all of the units over the course of the year. These 

units are interspersed with whole year group presentations and guidance to pupils on specific 

modern day issues. 

 

In addition to the academic curriculum, all Fourth Form pupils participate in the School’s Games 

and Activities programme. The minimum expectation for each Fourth Form pupil is set out in the 

Activities Handbook, which is published annually. 

 

Further information on the Fourth Form curriculum is given in the Fourth Form Curriculum 

Guide which is included in the information pack issued to parents of prospective pupils by the 

Admissions Office. 
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The Remove and Fifth Form Curriculum 

 

The curriculum at Key Stage 4 ensures that all pupils follow a common core whilst allowing them 

to make choices about a number of the non-core subjects they study, to reflect their individual 

interests and aptitudes. When choosing their GCSE/IGCSE option subjects pupils are encouraged 

to select a combination of subjects which maintain a sensible breadth of study, where that is 

appropriate for them. This advice is balanced with each pupil’s relative strengths in his/her subjects. 

It will be easier for a pupil who is strong across a wide range of subjects to achieve breadth and 

balance in their subject choices than a pupil whose abilities are focussed on fewer subjects. 

Ultimately, it is more important for each pupil to take option subjects which they enjoy and in 

which they are likely to do well, than for them simply to choose a broad spread of subjects.  

 

The structure of the curriculum for these two years is as follows: 

 

Core examined 

subjects 

 

English, Maths, Science (Biology, Chemistry and Physics, taught as 

separate subjects but certified either as 2 or 3 GCSEs) and a 

Modern Language (French or Spanish) or English as an Additional 

Language, for those for whom that is appropriate. 

 

Other, non-

examined, core 

courses 

Personal, Social, Health and Religious Education  

Physical Education 

Option subjects, 

from which 

pupils select 

three 

GCSE/IGCSE 

courses 

 

Art and Design, Classical Civilisation, Computer Science, Design 

Technology, Drama, Geography, German, History, Information and 

Communication Technology, Latin, Music, Physical Education, 

Religious Studies, Spanish 

 

Games All pupils have a session of Games each week, in addition to PE. 

 

The period allocation for each subject is set out in the Remove Curriculum Guide. 

 

Each pupil’s choice of GCSE/IGCSE option subjects is agreed in the light of suitability indicators 

provided by each department, in discussion with their tutor and with their parents and is monitored 

by Housemasters/mistresses.  

 

The PSHRE programme is modular and includes: banks and budgets, careers and personal 

development, citizenship, healthy living, religious education, sex and relationships and study skills. 

Pupils rotate through all of the units over the course of the year. These units are interspersed with 

whole year group presentations and guidance to pupils on topics including cancer and drugs and 

are given by outside agencies including the School’s home beat police officer. 

 

In addition to the academic curriculum, all Remove and Fifth Form pupils participate in the School’s 

Games and Activities programme. The minimum expectation for pupils is set out in the Activities 

Handbook, which is published annually. 

 

Further information on the Remove and Fifth Form curriculum is given in the Remove 

Curriculum Guide which is issued to all Fourth Form pupils and their parents in the Spring term. 
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Setting in core subjects (Fourth Form, Remove & Fifth Form) 

 

Following discussion at Academic Advisory Group in Autumn 2015 and Spring 2016, it has been 

agreed that setting by ability in core subjects in the Fourth Form, Remove and Fifth Form will no 

longer be linear and based solely on prior performance but will adopt the ‘diamond’ model and 

take into account potential, shown by MidYIS scores, as well as our own performance data. 

 

In a subject for which pupils are set, the ‘diamond’ model provides for a high-potential set at the 

top of the ability band and a lower-potential support set at the bottom, with a number of parallel, 

broad middle-potential sets in between, wherein the pupils are likely to make better progress via 

mixed-ability teaching. There is a sound research base for this approach, aggregated in a recent 

meta-research document published by the Sutton Trust and also represented by the Education 

Endowment Foundation Teaching and Learning Toolkit, which demonstrates that traditional 

methods of setting and streaming have no significantly positive impact on pupils’ understanding 

and may in fact limit the growth of individuals. 

 

Our decision follows a pilot study this academic year by the Mathematics Department in which 

‘diamond’ setting has been trialled. The observable benefits include: 

 

 The high-potential set offers the ability truly to stretch the ablest mathematicians  

 Previously, ‘low’-ability sets were populated largely by pupils who had shown inadequate 

effort and thus achieved poorly in the internal examinations, the results of which provided 

the main basis for setting – and these sets were at times linked with poor motivation and 

behaviour 

 Now, the lower-potential set allows the teacher to focus attention on those who 

genuinely need significant mathematical support 

 Meanwhile, pupils of average mathematical aptitude (if not better) who have previously 

shown low effort are challenged to work harder because they are in a middle-potential 

set where the academic demand is more stretching and where the group ethic is more 

serious 

 More equable distribution of girls can be achieved 

 Particular combinations of pupils can be created in order to promote the best class 

dynamic 

 

From September 2016, Fourth Formers will be ‘diamond’ set for each of Mathematics, Science, 

English and French, with English sets also being the groups for the humanities, Art and Music, and 
French sets informing the groups for Spanish and German. Remove pupils will be ‘diamond’ set 

for Mathematics, Science, English and their core Modern Language. Fifth Form Mathematics sets 

will be the ‘diamond’ sets moving up from the 2015-16 Remove, while current linear sets will be 

seen out in Science, English and core Modern Languages. 
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The Sixth Form Curriculum  

 

The aims of the Sixth Form curriculum are:  

 

 to provide an academic curriculum which is appropriate for each pupil in its range and demands; 

 to encourage and develop personal skills of study, research and thought; 

 to encourage pupils to consider and discuss issues relevant to them as they move towards 

adulthood and participation in the full range in rights and responsibilities as citizens. 

 

In the Lower Sixth the standard expectation is for pupils to take four subjects. In addition they 

have a weekly timetabled session of Personal, Social, Health and Religious Education. Suitably 

qualified pupils may take an additional subject, where the timetable can be arranged to make this 

possible. The ablest mathematicians have additional periods of Mathematics each week to enable 

them to sit A level Further Mathematics in addition to A level Mathematics. For a small number of 

pupils, a programme of three, rather than, four subjects may be agreed as being appropriate; this 

is usually because it has not been possible to identify a fourth subject which they would like to take 

and for which they have met the academic entry requirements.  

 

As parents and pupils know, the A level system is being reformed over the coming years, with the 

first new examination specifications being taught in some subjects from September 2015. For those 

starting the Lower Sixth Form in September 2016, a mixture of reformed and unreformed subjects 

is available. The majority of subjects will be reformed by September 2016: you will see from the 

individual subject entries in this guide which courses are in this category and which are retaining 

the examination specifications that have prevailed for the past few years. The pace of A level reform 

is nationally imposed: the School has no control over whether the reformed or unreformed 

specification is to be taught in any particular subject. It is also worth noting that some aspects of 

the new specifications have yet to be ratified by the examinations regulator, Ofqual, so some details 

of our subject entries in this guide are necessarily tentative at this stage. 
 

Until now, pupils in the Lower Sixth Form have followed their (usually) four AS courses, taking AS 

examinations towards the end of the academic year. The marks from those examinations are then 

‘banked’ and subsequently added to the marks achieved at the end of the Upper Sixth when the 

pupils take their A2 examinations. This means that 50% of the final marks for a full A level come 

from the AS examinations and 50% from the A2 examinations. Pupils wishing to improve their AS 

marks are able to retake carefully selected AS examination units at the end of the Upper Sixth, 

with the better mark for any unit taken twice then being the one counted in the total. This 

examination system is known as ‘modular’. Any unreformed subject will continue to be structured 

and assessed in this way. 

 

However, reformed subjects have been placed on what is known as a ‘linear’ examination system. 

This means that the entire subject content is studied over the two Sixth Form years and all relevant 

public examinations take place at the end of the Upper Sixth. There will be no possibility of retaking 

particular units. Many parents will recognise this examination system as the one they experienced 

when they were Sixth Formers. Indeed, the basic structure represents a return to the way A levels 

were organized up until the introduction of Curriculum 2000 at the beginning of this century. 

 

There are a number of different possible approaches to A level reform, and each school has to 

determine a way forward which most suits its own pupil body. At Mill Hill we have reflected very 

carefully on how best to accommodate the changes, understanding that many pupils are likely to 

be taking a combination of reformed and unreformed subjects. There are upsides and downsides 

to each format, and we strongly recommend that pupils continue to choose their subjects on the 

grounds of interest and ability, rather than ‘tactically’ according to the differences in examination 
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structure. Our pupils will continue to take four subjects in the Lower Sixth Form, which will 

provide them with breadth in their curriculum.  

 

We will ask pupils to opt for their three probable full A level subjects (plus a reserve) and a 

probable AS level subject (with a reserve). Nonetheless, the system provides the opportunity to 

make a properly informed choice about which three subjects to continue into the Upper Sixth, as 

it will usually be possible to move across from AS level to full A level. Under normal circumstances, 

pupils will take AS examinations in the Summer term of the Lower Sixth in the subject to be 

dropped, and rigorous internal progress examinations in their full A level subjects. Three full A 

levels are the norm in independent schools and are what universities will continue to base their 

conditional offers on. By the time most pupils have completed their Upper Sixth year, therefore, 

they will normally have qualifications in three subjects at A level and one subject at AS level. Further 

Mathematicians tend to complete four full A levels and, again, universities will often expect this to 

be the case. 

 

The Sixth Form Curriculum Guide Into the Sixth Form detailed information about each of the A level 

and AS level courses which the School intends to offer in September. For timetabling and other 

reasons, not all combinations of subjects will be possible; if a particular combination requested is 

not possible, pupils are told as soon as possible, and the School will discuss with them and their 

parents possible alternative subject combinations.  

 

The minimum academic requirement for entry to the Sixth Form is two GCSE passes at grade A 

and three at grade B plus at least C grades in Mathematics and English Language or Literature. 

Candidates not sitting GCSE examinations (i.e. those coming from other countries) will be 

expected to achieve the equivalent standard to this in their country’s grading and examination 

system. In addition to this general requirement, each subject has specific minimum entry 

requirements; these are listed towards the back of the curriculum guide. Ideally pupils should 

be aiming to achieve A* or A in those subjects which are relevant to their intended A 
level or AS level courses. 

 

In the Upper Sixth the standard expectation is for pupils to take three A level courses plus a 

weekly timetabled session of Personal, Social, Health and Religious Education. Those who are also 

taking the EPQ are expected to complete that in the Autumn Term of the Upper Sixth. Lessons in 

English as an Additional Language are also offered when appropriate, in preparation for the IELTS 

examination. In a small number of individual cases, pupils may take two A level courses (for 

example, if they have only qualified for two A level courses); they may combine this with a Lower 

Sixth AS course if appropriate and where the timetable and set sizes permit. In the Upper Sixth 

year private study lessons are unsupervised, and pupils may work in House, in the Piper Library or 

in departmental study areas (which are available in most departments).  

 

Further information on the Upper Sixth curriculum is given in the guide Into the Sixth Form which 

is re-issued to all Lower Sixth pupils and their parents in the Spring term. 
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Assessment and Feedback Policy 
 

This policy aims to set out Mill Hill School's basic requirements of its academic departments 

regarding the assessment of pupils' work. This policy recognises that assignment needs and 

assessment objectives vary from subject to subject. At the same time, pupils, their parents 

and staff involved in monitoring their progress need to receive regular information on their 

achievement levels, which allows them to compare their standard between the different 

subjects that they are studying.  

 

This policy devolves to each academic department the responsibility to determine the most 

appropriate methods of assessment and feedback for the subject(s) they teach, while 

meeting the basic requirements set out below. Each department must set out its policy 

clearly in its department handbook, to be reviewed and approved annually by the relevant 

SMT line manager. 

 

For each key stage, departments must clarify the types and frequency of work which must 

be taken in for marking by a teacher, and how frequently that sort of work should be 

marked and returned to pupils. All work marked by a teacher should be given both 

summative and formative comments. Not all marked work needs to receive a grade but 

there should be sufficient opportunities each term for pupils to receive graded assessments 

of their progress, which may well include tests. Departments must state the types of work 

that should and should not receive a grade or mark for achievement in each key stage and 

all relevant teachers should abide by these agreements.  

 

Pupils should be aware, before tackling a piece of work, how it is to be assessed and ideally 

they will have access to departmental guidance documents on this. Teachers must keep 

records of marked work in a paper or electronic markbook. Departments should undertake 

periodical work sampling so that all teachers can see and learn from each other’s marking. 

The minimum requirement is for one work sampling meeting per key stage every academic 

year, with all three key stages covered over the cycle. The SMT line manager will attend two 

such meetings per year. 

 

Where formative comments require pupils to act immediately by way of follow-up, teachers 

must ensure that pupils do so. Where formative comments relate forward to the next piece 

of similar work, teachers must look for and comment on the area(s) suggested for 

improvement so that there is a continuum of feedback. 

 

It is every teacher’s responsibility to nurture the good spelling, punctuation and grammar of 

our pupils. Where practicable, teachers should therefore correct basic errors of written 

English. Departments will wish to focus attention on the accurate assimilation and use of 

subject-specific vocabulary. 

 

For each key stage, departments must clarify the types and frequency of work which lend 

themselves well to self- and peer-assessment as an appropriate means of generating 

correction and feedback. When this is undertaken, it must be for a clear learning benefit, 

such as: to stimulate discussion on the topic; to learn or revise key points by comparing 



 

 

answers; to develop answering techniques; to build understanding of the methods of 

assessment used in exams. Pupils need to be guided by a clear framework of answers or 

assessment objectives and teachers must ensure that pupils are marking the work involved 

as instructed.  

 

As the School enhances its use of digital learning, departments should clarify the types of 

work suitable, within each key stage, for automated marking online or to be assessed by a 

teacher using the new platform, Firefly. 

 

Internal examinations are marked and graded according to the present School requirements 

for each particular year-group. At the current time of examination reform, internal 

examination grading for GCSE courses will be reviewed as the majority of subjects come on 

stream in their new specifications. 
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